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ERal: R i 7y ]‘ﬂin%
i I = S (1

4 v 7y ME3i(the Input Hypothesis)ix. HEIZFEHHICHZ 5D
Tk, HECZ Y ERBIEZ 32T, HAZER TR/ Y
X593, TRRAZHISEWEEENREDL S L TXOEREZHE
BTEX20THA5, AETRIOMELZBRNT 272D RDEL 5%
FlEE2E S, 23, A7y MEHPERZ HIIBEE I MBOFOER
22O ANDL BRI, MEORMICHMERIEFET 5 I Lz, thOBERE
FHBUODOHERL, ROTZOEBROTIRBWT, FEHEINDOERK
FEETLILROOREIEEOL VS BEPERT 2, |

R HIFR BRERENFEZHINTE TS, LOBREDE
BBREZERTOBER AL LICEbN S, D% ) HIEESH(target
language)il L 2 BEDGEENEERINTETWAEDTHS, &I 5
TEEETNVERBL AL L, BELEELPERBEORAZET S Z
LEREIRE L. EIBLEBE L 2A-HL TVw S LR fdnE
b, 72z 2 Roman Jakobson DETF V%2R % & BHAIWCRK > 5
EWEDHLIEEIC L3 XXEFCEON., ThE KA -
THERT L2 RRER> TS,

Jakobson i,
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503 DEROBRE, HELE L EELE L 15> TR LD, HE
fLE A Y X—Y R BUIM B, HIET— FEHS>THE, Ave—T i
BUDTOODTHS, ZNT, I—FitkoTAy -V EME DY
THD, !

EFVTWS, REINZAYE—VEUFEBILCDDE—DE L TxR
Vo ZOFIDTDRAY t—Y ZHBET 270121k, ZhEBDOH
Rz2H5p COHI>TWwWE I EBARRREDTHS, Jakobson i3 "H
ADFRIZ, REZLVICEEEL BV, ZEEZLICRREZIFEEL
RV PEE-2TWVE, ZITORBFEERRAEZENL L. HREHD X
V-V RIELKHEMETLILDTELIZEETHD, HRIIFRELE L
BOEFEHRFMEICEDETH LD, ERAEZFOEICIZ. REZF=2E
BOBRBEILL TWwbDTH 2, Jakobson A ED > Tl
FFEELT "otinwn, EEFEshzwn, Wb 3NN SE, %,
FRICE AIEEORN E LTET T2, LHrLELDIE»S THIT.
IHnofzE/a—iZ, Jakobson DFEZ 533 2=/ —vavids
EFNTLED, BELOHAZEEFL TV EHIBVTHEELEELD
Kl <20, @3l e EBEICFHERMESTS>NT
LESDPOHTHS, Bz, 2 iBFEOBFRERLREHE W
DODTH b,

COHXBOHABROMBEEL LTOEE=EELDEOD 3 &
Noam Chomsky DHABR) 7255 « P& (an ideal speaker—listener)iZ
BLHILWXRAI, ZDEREIT “anideal speaker—listener, in a com-

il

pletely homogeneous speech—community, who knows its language
perfectly” TdH 5%,

e @ﬁEE X, EBROFREMFEA» BN 72772 S SERE f1(competence)
ELTOERBHBE2ITBLIL TSI L% %, Terence Moore &

Christine Carling 1 Z O &H2#FIL . “How is it that language, given
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its heterogeneity, nevertheless appears to work?”®t Wi LZE, DF D
BN I3RR 2 R REBR P AR B R AL OBUC . R — R BREtR 2B
LT3 AR OMT. HrZ L URESAREI B> TW 50O L v I [E
Hr THy—oSEREE) BEBBLTLE> T A LHEHLTWS, %
7> TR S8, WL Tk, “..we are dealing with a subject
matter which in its operation appears to be necessarily imperfect,
incomplete, open and only admitting of partial regularities.”® & 7R~
ERISEHELZEAL TLHT, TXTCOANZEFRRRZERL TOL
DEhe, "TRLEETE FRETLILR, OFAFIvIR
HEERBRIT I Lk b LIERT 5,

# & i Chomsky % ¥ L. EHOMEA~ L 2 L1z & V.,
Jakobson iz 3o RBAP S I I a2 r—Ya YRELAREBEL A
ERLTWBEWVZ S, EWIDRELZLEETOFTHBAFTZET S
ARD, EDE3 X LTEEDBELRITREVES O L) BRI
HELHEOBOERRPRDIB[EAL D205 THS, LeLLES I,
E—DEBRFEENT, KABS OFHEABRZHE > TOFHEMZR-
THRUTW2OT, EEREORAVFEE LHEEOMTHE SRR WRED
EZIIfTRbI TR,

Ludwig Wittgenstein 3 XD L I BRI T OIS 2 =F—Yarz
BEL T3,

bhbh@?%%@ﬁb&w%\ e ZIXNBEANR. #E0D TAiRE D
STZW!, LWIHYETTORLTLUEVELTH, ZOER
RINEEPB—FETH-> T, BHDOEETIRAL "EH, Lo ZFEICH
LFrHLW0, EFEZEhH LR, T

CHNIEENFEE L BN OSB/E HRERICWIEFIEZSTHA IR
BEHBEL TWw3, BROFEZL2MEF LR, COLSXERXOEEEA



EHELY 4y MREE 111

lf

SRVHABEARFH L oo, BREX OB HRFAEBCBESZVWHFOZ
ETHBY, o RFEELFA—DEFEHAEF L o dic, FHE
BHLXEEOERER LIS ELTH, 20X 5 RERTRIT L
ST NBELEBRGZLWDTH S, T ZTld Jakobson 235 X 9 7z
HANCHE > TXRER L 72558 OERS, #HAlCE > THEEFCHEEI N
5 Ewnoiz, MAIOFITH XA SN, NEREZHZ 2HE5DRAL
IR, BB ZONERBIZOWTORAZHASEWI ETHY.,
CCWREETIB=FBHETIRRL. KX BB EFI B LW IER
M ZBERPEON T 2D TH S, FEE L THRAEAIS L nfiF L
LTBZONDIDTH D,

RICMHEDBRENSA > 7y MEEERH L THTzvw, 4 7y MR
1% Stephen D. Krashan BiC & > THERENTETWELEH DT, 52
DIRFICETVT 0B, DFD,

1. THPBEISHFEEZH/BEROIBbR~RAFI—FT25L5% T8E
(acquisition), &. R CHEBRZEBNICERL S % Y
(learning);, £ 2XAIL. FBiEFEOF2EE LT 5 THE .-
%{ﬁéﬁ,(the acquisition—learning hypothesis)

2. BERBOFEEDOGESLNEADGEDLRAD FHL . BRERE
DX EBEOBEIERIZF—72 £ 3 % TERIEFR(the natural
order hypothesis)

3. BERAICFE U IDGEORERIZ. £ D2 O FICBIEREE
2R, TLTZOHBBERINLIBREICBEAZSD S &
$ % & =% —{K#i(the monitor hypothesis)

4, NEHEEERLCEZZOTIERL. BRP LT —IZDO0VT

HEURERX 25252 L 28BLET 2 T4 7y MRFi(the
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input hypothesis) |
5. FEEWIA Ty M ERITANSE LS, NEEWMVEREY Iy
JASEBLIEDEREEZH MER Y 4+ VI —RFH(the
affective filter hypothesis)
ThHbo.

Krashen %, “..acquisition is ‘picking-up’ a language.”’ & FiEL .
XERAZEBNCHZ 5h2D TR, BETEI X 2SECHDD
EhTw3dbic, FEHEIERCEEBRNCHAZHICOT5L5
RBEFEZ TS, fHid,. EOFREICDVTH, ZOHEAB T N CHEEH
SNTWE b TRZVOT, RAIZHRMICEZ 2 2 L IZTA[RETH
52ER. B2EFFELLT. D2EHEEZEBLIEDY, B> Tw
X OBANREBNCIAS 2O b6, BB 2 H PO
BIENTEEZERZET TS, 20IZEehs,

. BRLULLESEORAMICODWTE TEHRL Ty dwuZnds, IEL
WER TET S, OTHS, DD RV EZHICLIE & BohiH
HIZERTELRSTH,. B TR I LT RaEL Thdrd, OT
Hobo

LR, BRI EHRERE U TR ZHETD > TR S LERERITISDT
H5, 2EVHADEITEHEZIEEL TWEDTDH S,

Krashen it U#» L7228 & B 2 S EAME @ FLERZ L LT
50 TR, LAL, CORABMORLTREARZ. BRIV b5
S %EE=FI—ELTEBIEETEILRETTHY., FHIC L ZEEA
BHREE L5 TOTIER W, EEET B, D% D“Learning comes
into play only to make changes in the form of our utterance, after it
has been ‘produced’ by the acquired system.”'& WS 2 B DTH 5,
HAlEHo» UOFBELBEZELTHET S, DV EI B LEHZ



Illl[l

EHEEA 7y MR 113

BIBEEFMLICTZZ 8, A7y MREABEETSEI52DT
b, BINBEER DGO HEEEFEDL X, B2EELE
DBRBERFRORE L BEERLHBRORBICZOFEIC DWW TIIEA L
Do, ZOPFEHILURIEL2LBbhsrb LAy, Ll
BB SHOEERE KT 28, COZ L DEERNEDONZOTH
5, LI DIF, HL OBFERZ OFRKEE2HET LI LICKER
BHEEODTVLENRLTH D,

Krashen &, XERAIZHRL, I E2EBRNCEHZ LS LT 5H
RFWEX U THHEZMZ T b, I & 0id 08RG B i (the
Grammar—Translation Method) 3.

1. XERAIOZUR

2. FHEBEFOFE

3. 12 CHFELBHEFOX A, R

4, XIERFEVWICET 2 EEY
EWSFIETETT 2, ZD5H 1 E2KEALTIZ. £1FETHWEY
BEND, DFED INBE—-DOFFRFMEATOII 2=y - 3T
Hb, 3B1IR2TEALRIERFEVERSHESETELNIN2E

BROXRETIERZLED, ZONDPHEBETETVE I L 2HERT 5
INHEEEHEONDOEREF | SREEE - TRHET I Lk,
EMTHEELLII LT 2ETH S, 4 BEKRL T3 Z ki3, Krashen
d“...all target structures (should) be introduced and explained.”? & \»
I FERFABEFRICN T BFFICdb b2 L S, HRERTL > THl-
e ETRWESRERBRTERVENI ZETH S, I TREBRNI
UK RES 1B Lok ahikn,

ZH X (Transformational Grammar) 2 #]f U 7-8d2 13, REEE
Sk - BRI T B LB X SR B BRI, BEEEL L
THRYOANRTWS, EIAHIOFWETIE. ZOHAIZEEEDE 1
Sk o TEBNIIEZEX¥LDTH 5, Krashen HFEfEL T 3

it
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LI ‘competence’ is not the tacit knowledge of the native
speaker, as originally defined by Chomsky (1965), but is conscious
knowledge.”B s DTH 5, HIZ I OEFTE S ERSRHITE & [k
Z“..competence precedes performance.”“TH 2 LFEL TWwb, O F
DHEREOHREF S0, B1FHE VI HBEOFHEHRREOFTO
32y —variZd>TTH5B, MA T, XERGEABEE L ARk
2. FrU < HFEUBRAPEME > TRERE T Rb D DN, DI
ik, HAIZH > TOTHIO TZDONEFEOX I EETE, RFETE 3
Y03 HiRE Z OBFESF o TV A I LEBKRLTWADTH 5,

ZhiZxt U Krashen 3% 2 T3 DX, FBH IR 2 EET 8
2V w3 ZEThB, IO EICE DT IIH LK BHOM
REBTHEOZETHD Z LIR30, HEOBEEALIY Ahsh
%, ZDI3H 5 Krashen 13“... TG, failed because it was a theory of
the product, the adult’s competence, and not a theory of how the adult
got that competence. It is not a theory of the process of language
acquisition.”® & RRTCEEXEEFB LU & BE2HE L T3, X
AD D competence 1210 HICHEBEIRBILIF. OB L#HZ 3
MiGERBMNICT S ERDT, MMEEZHRT2EBEENS Z Lick
%o o '
SETCHRI L TELERER 1 E 1 ABNEEECEEIN LI L2
ROHBELTWS, ZDIHIZHBEOFRPXEZHTS > THRATH
E, RWCAZ 2=y —va EHEBLILEVWIFHZ LS, ZhiZBE
WHBHAZHABLAAHBEATORZELREO—FT b zihid
Jakobson ORER U2 BRI i > 7e—TBHETH B, LipdicA 7y
MEFLE, BRCHERL TE L5 HAIEBEEZCAT I C0ARLDT
Hb, 2ZTOAIa=r—yaYIEESBEOFELFChLHZEDS
25 TROEFECE LS D LI TR L B, BRIOIEHE D
WEEORBEWI ZEBBREIVB/EOLEN,. 2505 R bR
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EFHEALIZD LBV, BEEFEZESOEL LD E LT3 RENEER
ENTEDEIDEF Ly 7T 5o0EMEL., b LEREILTY
ZINIE, IVBLOLERICEZZ LR >TWwS, fiEFE L TO%E
BERZOISCHEHZL WA I BFERHCMI2 2 Bbn 3,
Mikhail Bakhtin .

FHEEVEELHEFERERT I WS 2 LiE, REKREREKEDLH-TE
DET, FEELid. BB ZO0EEHH1ITATT., Thid, #HOFE
HThIOLEVIHEE, BICCTOLNERETHILEVIHE, 20D
COOEPSBEENTVWEDTY, RiEld. thEESELFELHEE
FLOHEBRISEFNEFELZOTT, WTFhoRED., TuH,
LOBFOTIch B "TARL BRLTBD £, HEoF T, B .
HMADESEL S, 5K, BRICIE “FB” OB T 2 REEDOEAL» S,
BoxBI0ET, RiFE- S “I oAb L OIS
HNTABETT, 16

ERRTWE, ZZTHKIE. FBFLFLEESFLE2HBLTWE, 17
v MRS, Hx B8 (FL) LEIE (fioAb) LOBVWEEDT
WBENSIZ, HFELHBEINTVWIELHVESLL, BROEEZE
T 20 EHEZHTD 2 A, BFEINTWORWIESIZIT teacher talk
ERFANTINHLLSEVMZIZ I EPREINDZIDTH D, 2D
BRI, b LBROREICL VR B LTI THERASIE T30
RoiE. REORWI LR BB THED,

TREDEIBXEEBERA Ty VI RELDIZS D b,
Krashen i, 28 EB~A Y —LTWHEE () XA LE ((+1)
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OEXE2ZUXEHEIPEL LR REL TV, ZOBEOXZ L Hi
AIBE 72 & 5 5 O 72, Krashen it Chomsky D2IEL - S EHESEE
(LAD) 2R ¥ %, THIZEFERANZHZ OGS LLE1ISHELERS
TELZed6. ANHIZEE L TEBHNLEFEREELXAL TWwa L
EZo6NTWE5DTH5,

The learner has no “reason” for acquiring the language, he does not
choose to learn, and cannot fail to learn under normal conditions, any
more than he chooses (or can fail) to organize visual space in a certain
way—or, for that matter, any more than certain cells in the embryo
choose (or can fail) to become an arm or the visual centers of the brain

under appropriate environmental conditions, 7

Krashen I 1 EFE»V TR E2EEDERBRBVTH Z0XEE
BEBNT HEHFZT5E, ZOFEHLE LT, HITBERDLEEXX I IE—
EDBRIEFEH S L E2BEET TS, o TBKRODLILIXEEHRI
FwuTwsdbic, ZOEBOEE THAINZBRICERSTE2/-0, B
REINCEZ ZHRIBRVEFERL TV S,

BT, COEFYBEBODHFEL LA D 22912, “The input
hypothesis also predicts that natural, communicative, roughly—tuned,
comprehensible input has some real advantages over finely— tuned
input that aims directly at ¢+ 1, in other words, classroom exercises
that aim to teach the structure of the day.”® & zh~X, fLDOBIZFEH &
5. XEBEH2#EGEIRICEAT I LEEERELRD, FEEDE]
Smefo THAZHZ L L 2H|HAIL YV TELDTHS, DO
ERZEEN 2RO Tz Dic, OBERED & 5 12hbh» SHRE BRI
BZIOIEBTREEETLDTHSH, &I 5T Chomsky i3, Fif
BREEVNH L0, IEXENRNLRET VL ELPERE L EDEHE
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ATy P THRHAPERIN T ORERBAL TWwE, 22 TH

MRy ek, B ESERBECHEN 2K I TS0 O trigger & L
TORE L »E5EZ2TEH9, Krashen D\wd THETEX A, £
FZRCEEASEL TwWRWI L THS, bbIA, BETEZIXDBF TR
FHZVREID IOFEREVSEE I, BRIV FRHGLELZ2THS
553, Krashen i "BETCE2 4>y b, F2FBHEBDOHOD
FFL LTl XEBEI D HEEOVTHERELED K5 21574
R2272DTh 5,

Krashen 3“Even ‘rough—tuning’ may not be necessary, as long as
input is comprehensible.”? & JRRT i+ 1 OEX 2L iE» ) 2 &b
LTEz252i0b, HETEIX 25222 20BITIREEL
EFETE5DTH B, BIZH D“Syntactically—untuned but highly
comprehensible input may be the optimal arrangement for language
acquisition.”?& 5 Z & X1 5, Krashen BHEXOEESI OEFES WY
BREOHBE LT L BT 2L BESLVEEZTVRD I LB
bhd, ZOZLF, #BXroR2 L, BIEETROSPBRER LD b
BREHMTHL DD, HIFEDHTH, HEOKE - B - AEEE2RD
THRELD L, BEPERTHLLIBEELS VB EINEITH S,

L& L. Krashen i3l A THAX L EHK E OFTHEE LD TS X
DTHD, EVIDIRKIE I DRRBIZWBHICL > T, i+1 DI
BETERWVEEZTWDINOTHD,

..how do we move from stage i, where i represents current
competence, to ¢+ I,the next level? The input hypothesis makes
the following claim : a necessary (but not sufficient) condition to move
from stage : tostage ¢+ 1 isthat the acquirer understand input that
contains ¢+ 7, where “understand” means that the acquirer is focussed
on the meaning and not the form of the message.

We acquire, in other words, only when we understand language that
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contains structure that is “a little beyond” where we are now. How is
this possible? How can we understand language that contains structure

that we have not yet acquired ? #

LR, +1 OBFRIEBBPTERORTREFI TS, i+l 28
AR BRI DDz, OBEETHNE L ITRAZHZ LD
B, ATy MERTIR. XEREBLBRICHAIERENS LF 2T
WD, RAZHS RO bbb TIHEBETESL LI N
TRy 7 ARBLLBIZEONS Z L5,

Krashen 3 2 SBOEBRB1IE/OT/ LA L INEZ L
2 TW»BHDT, caretaker speech PIGHALES ET 5, ThiZ.
1. It (caretaker speech) is generally spoken more slowly and
distinctly.
2 . It contains shorter utterances.
3. Itis more grammatical, with fewer broken sentences or false
starts.’
4 . It contains fewer complex sentences(e.g.with two clauses)..
5. Thereis less variety of tenses. |
6. The range of vocabulary is more limited.
7. There is more repetition.
8 . The speech is more closely related to the ‘here-and-now’,
WS R L OHRETHS, B
Z h % & 2L TKrashen iIBFLAH T 570103, FEFEN
(non-linguistic)’s Fk & SEMI(linguistic) e FE L B8H 5 £\ 5, BiE
ZFEY &2 H3 S| here and now DFRIZEY AN EFEHK
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H»E B2 HETH S,

The use of objects and pictures in early second language instruction
corresponds to the caretaker’s use of the “here and now” in

encouraging first language acquisition, in that they all help the

acquirer understand messages containing structures that are “a little

beyond” them, %

BHZELC (X 252 o0 FEBE L, EENOHRELE»E TRAD
XEHBETELLHIBIEZITHIDTHS, BHRNTEZTH, 80E
VEFECE R BRI RBSXEHPE 2 A, X LorHr R0
CEWXHRTHBBRIVERBE 2 THA52i3b» 3, Ll
Wittgenstein DFIR L7z TAIRZD 2T IV, LI GFHFOHETH DL
5 X512, here and now DFEBEEHH L THWTH, XOHEEHIIEL
AThbhiwledbt+adbIRB2DOTHS,
HEGEHTHREONIXPERELLHEHET L DIIZ. ThdDX
REDEERZH > ToRIINERGR Y, 722X T2, twilax:
HZBDIZ,  BAR2DOR¥BZLLLS, & ZAB8EZ oS AIZ.
RE52BDPIEVER2EVIDRERI D LR, Eliiic T< 3
By EVIRZFARKZELIIELTWBDIE, HZoNBHBEFALZES
DREEBOTLEIDOLALRY, I35, TERMRESRZ.
BPEBBETH. BRRINRIBRENS 2D TH %o, HEWI T
Lici B, BRI, BEHSC LIEOBBER AT 5D TR <.
BWHEHORLTWAERSb» > TR hE., HEEE-> 72 LIE0E
RBOHSRVENS I ERDTH S,

ZDOXT7 Ky 7 A% Saul A. Kripke ZRD & 5 IZdBRTWBHED
CEROBEWREBELP—EICHGEL TWENI LIZEhEI 5T
5DTHD, Hix ", .. fAorOETHLLOBEEERLTWS, &
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Wo BRIV ERZNDTH S, BROVTERLABTEIFHLRRET
DOFEAK., T, EXb L RIS H > TOETITR L. PE®¢k
BB DTH B, PEE S, CHBHEKT 22 LIE, BEPLDE
RERVLE DBRBEETH S, BRLUBHI2BHEEHERI N EFHLTYH,
Z DBEOFEROMLF 1k TIESE IR, 2wz, BSH
BFEhE2OLEDCLBIRTEEDTH 5,
XOBEWRIBEFOTERVHEINE %2, B2 >THEZT

ATz,
2+2=14

IR LEZH>TWAEROHETLIRDBETHHAD, R
2+3=6

LWHIHERH D LS, B d+E TREHTS, JELLTHEBLTE
7leic. ZOFERBR-S TR LT Z7255, ZHEBRAIZRETD
S>TEZOLNTVENLIFRHIBIETHS, UL, HiIb>TOHR
HIBEEISNTOEWBEZE., +OTE% ThiF s, Z P LRy
BIritkD ZORBERERIIT S, ZDOI L SbhoTL BT L.
HoprUDRABEZ 5N TWEVEEIIZ. RRKKED X5 IKZF DO
BHRAZEIBEL T EWSI ZETHB, 2V +HRBEIb > TOE
BRIz . EFEDSEIIT 2D LA ZOERSRVEINEDTH 5,
CNEGBHEOBFRICY TIID 5 . FEECL > UHHIZZ B THI
bo TORKER DI LIFR. FEEVFERT 2E8Y CERIT S
2DTH5,

YOBEELRFICT 57012 Krashen 8 & 2 EEN T FERIX. /¥
TV—RATHb, HD5XBFEEECHBS N > 2B EIT I3 teacher
talk LKV HFICERBTELMICETHLLIEVHZSDTHS, L
BL. HEXSERS TRV LG EPLE L Lz
ELTh, TOSVEMIONXREDL ST LTEBINLZDOTH
59y ZIHIFZTKL B EEBRBREBIHEY .. BUICHLEIXEBELE
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Hll[l

HDOXTH5IET DI, HAZHS BWEFHENOLIZLTIOXD
BEWRE2PHAIDERZOOPLEWIBEIZ. B1ohnEEickoTLE D,
Wittgenstein i Z ODEDRIEIC ODOWTRD X SRR T W3,

. bhbiid, TCO@aRAZEVS, TZORSEMLEWLS,
AEEESCLICEoT. BEENHC LN TEBES S, Thbb,
HEELELIEZ DL S LTI BNEDTHD, FHH. ZRES.
M, L TEX, LHDEBER. 20X LBETERZVDD, —
—ZZT. bUbRE TSR E S BB L R TRED RV, — L

DL ELOEEFE-TI T AL, 20 REBOBREC < BHBIY
3820, (T (BEOHED HATLORE L, LES Abh,
SES L. E 3K T OEBICRBEROREATRG, WOTHEH
LURERTHT Z LR TEE0HNS, EE0kS>THB LS5k d
DRDED»S, ) ¥

ZZTHRRI N 2EET L -00HAIZEZ 6N Z 88w, Z
DEIWXCLTXDOEBRDI-ODOHRA 2 HorCOEI WA 7y MR
. HEOFEREBHEAPEVHBRIFRIRD LS T3, oD
HPFEOHZ - rEETILODOAFER. RPRVEZONTHRVLE
EROTH 5,

VI

BRTREESTA 7y MEHOFH L LT, HARFb->THIL S Z
ERFBBLEINTWE I L2BIT 2, THIZHZ 30 LTS AICHR
DEEBZINTOEVENWS ZETHD, I 2 REEIMMEDORERIC
HLHEVW) ZEWBRENTDTH S, ZOZ L rfERLRIC. BS54
DRBEHS W L, EDL D REBRESIEREITOLEERL I,
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Km@mﬁ?%gﬁﬁﬁ@@B%K&ofﬁ%ﬁé%ﬁ%%?%%
bDEFEZLTWD, L L Chomsky DF 2 3 S BEE IMERL
DHRANZOWTDHDTH b, WIIHRB I LT LEREEZED LS IZ
BT 5005, Krashen DEHFT 2L 2EBEBOH DL
ELEHICDODWTIEREESEL Twikvw, Krashen 3. BEENREHHER /Y7
7L —XI2L D, RAOBKRLGEMBTE 2 L I8, BROMEMICEEY
ZHAIMBEZ SN TR LEEIIE. e A BHEEEZ72D 87 71—
ZBfFo720 LT h, XOBKRFBEEIEET 5 X > CRRENS C
& %, Wittgenstein 25 |FHH U883 5 2 & 23 AT,

zZieB mfﬁ%bghénétbkﬁi@%%b@ﬁén&mkw
FRwoiz, BEDRO OFEPRAXA 2 < & b Krashen 23583
ZEHAICBWTIREELZVEVS S ERPEEHINDOTH S, 0D
WKNRRPRE» SIRITHE L. B2 E5EOEBEFE 1 EFOZT MR- T
EZ2Hiix, B2 EEEBETINEERNIEZ EFECEL A
ZBR2 DTIR% . AFROBHEERIC BT HA S 0 OEEAIANTERES
DELEEZHRETE 2B EoTL5bDLBbh 3,
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