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G DM (The Graded Direct Method) DORrfaix. BHEICEES L7
XefES Ltk BIEEEZYVINESELOTE2EEOEE2
AJEICT 52 &b b, TOLIRFHERHIERIZ. B1SEIE2
SO/ IINL TEFICZZBENIVWEEZONL L L, FHEE
BAELXAEE2EA LA =T 44 YV oFH e 7 Fu—F (Audio-
Lingual Approach) &3 2#¥ick 2, GDMOEZIZIhiE, X
FEBELFOBRENH->TRUEDTRELNZIBDTHD., ZOBNIIE
HOPTEENTL 2D TH 5, FamDHBE., TO L5 RE2ED
GDMOE2ESHEEBEEFARDZ L THD, FEELTHEIETSE—
TA4F e D2HN77a0—-—FGDMEEMBTLZZILICED, GD
M»3ZZHED [WLHER] 2RIELTW3 2L 2R, RO THIET
Z. 2o WLWER] ORta%®E )+ F 270« 7o —F (The Natural
Approach) L DHBRIZBWTHL LI LIz, ZFORRLS—F 4 4V
YHNT7u—FERHLTHE 0D, GDMOFE 2 SELESBEII.
CHEPUTHBE ZEBRENDETHS I,

GDMic X 2FHEBEADOH & LT, & “put” 2E -7z KR¥H -1
EEITE « BEEERY £ %, 22 ToORMIZ. 320HEBEEFIXIC
BRT 5 OTHESFIFFIZ, 2 WIZRHER L ETR. 23ETR L
BWEBEVWSIEGIC, AV P F7AMNERTEIOCEAT LI ETH B,
BRERZEFE» o RCEMNCID, ZLTHSREL “1” 528
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CEER LT “will put” 52 L T “my hat” ¥l L%$L “on”
FlLE$E L T “the table” AT 3, 2~ 3EHEV R ITFEEIIX “You
will put your hat on the table.” ¥ Kitd %, BEETFIIK1O
2w o D EREEEZSS “l am putting my hat on the
table” LB, IHRNLFEEFEIZ “you" 2> THERIIET,

\

N

I am putting my hat on the table 41
BEBIISIT->-8EERLAENS “l put my hat on the table.”
YEBATL, ZOXOXTHL, PR TEREVEERRTZUT, F
BEIIODOXBIRFE-THET L LDOITIRBL,

GDMTiZ, BHEXDEERNPFERICHE U DS IIRXIRNZINT
W3, WHIR OB DO ENHBERLIN TV I EHELIICT 2D
. RRVBERRFE S BEETH S 0T B (Gouin Method)
¥ ORI 2Tz, Gouin IZFEARE AROLERNE X ICEDY S
TEeEEZDE, ZORBRELTEEENF 7 DOHNTE, RZZODOF
TOOEMENTVIEMEERRD L S e —HOX ERFEUDIT LI & LTz,
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I walk towards the door.
I draw near to the door.

I get to the door.
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I stop at the door.

I stretch out my arm.

I take hold of the door knob.
I turn the knob.

The knob clicks.
I pull the door.

I open the door.

The door moves.

The door turns on its hinges.
I let go the knob.

I come in.

L LHESHER T2 L1, BIXEE2XD (b2 | TRENY
BHEEEZ., »pEVDOIESDEBHY ., “I listen for a sound as I

” &«

walk.” "I think 1 hear someone approaching.” “I find that no
one is around.” %, RX OBERORM»NDH 52, D% 0 b LEEPIR
MOTTHERBECLIVEAINL T, BEISNITEESELHZ L1
lEThb,
INEFHSCIOICGDMTIR, #EEFEOBED 121 ONBAXDE
RACHIET 2 LI ICTRENTVWEDTHS, b5 1DODTKIZ, &
LWEAREY 1 pMZBELTWE I ETHE, RiFLBHLL3D
DX, MRS T 2 ONFIOBREDOA T, MRBRRA LY EHE -,
EREE T TEFR “put” v A, MOBERRFE—ICLTHB,
NEZMZTHEREIR, [BFPFL., t—¥— %2 Tput my hat on
D& I, my head &k EOHBI NI, 7277 L ZOBBETIR
put it oniZXfU THED them iF P Z L VLD TFER R LR F -7z
BEICIZERERHETH S, £/ put on my hat 2Fbr VLS iIcF
5, PLBVTVS, CNIREAFEHRE/NMNBICT 2 2 L 280D T
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HB, 23LTBLE, FEENSE TCHVZZ L ORWERTHH
HIEE 25D T, XOBROBENES D OV TRRESHN
20CH2, GDMTHEINTWBEABTHOMEZ I b o —LOF|
Eid. P VBB L HART A S E L VHEE R D, HFIRLIZE D
o, —EOBEICHES YR OB SR Th S en. 0¥ EE
ES TR, FOXDOEBEROREVLHRETH S, 2L, GDMD
BPEIE. BCRLBESN2OTRZ L, BEORMO B WERERD
BEBRENDEIDTH S,

GDM T LOBSEIE TR <. B¥ Lo & b B AR
B SONT VD, JBRBTLFATIE, B BEREE 3 D2XF05 &L
SiunEASRTWS, £/, MBRZRTHBEOEATIE., “here,”
“there” M1%1Z “this,” “that,” “those” Z DIXIZ “on,” “in” &I JH
. L DIERTA2HEEOKREVLOR S, WECHELMEZTTEH
~NEL AR EBERECHMET B & D2 “grading” B INTW 5D,

THIEABOERFEAHETE S Y 2 ¥ v b (Gestalt) LEF * X
DANT-bDTH2, LEZIFTH2 2 REEI,. HOEERZ» A0
HEHrDErEeh LTRA2ODTHY, 2200HBRKRCRZS I Lidk
Vo K3 T, AILESDEBSRIDOBRBERIIH S LRIVE
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IHoDBIT L2 L5, AXWERIER. L3R OIRIT (H)
EDOXMEBERICED, H2Y (K) MR TKREZDOTHS, AHiEL
EOHTEHZOYERZ THEDTH->T, BERLETHEZI TH S,
INSERELTHI2YERDIOTRENWI LR, F¥ a2y )L LM
FIREFAL 72D TH 3, TnRIGAL, GDMENEDOKE LWL D% %
FTEAL, THEOWRIC L DIRFICHIMES L-TBEHZEAL T
DTHD,

CNEXLA =T 44 <) vHne7Fu—Fi3. kD C.C. Fries ®
EEPS DML LD, XBOEHES 2 HEBICEAIEL2RD TW2,

.., the material to be learned begins with the least
complicated form of the bare pattern as a foundation, and
proceeds by a succession of small steps of contrast to build
up responses to, and the production of, each new part of the

pattern as extended in common use.*

i Foundations for English Teaching @ Unit 1 T “Good morning

(evening, afternoon, night).” ® “How are you ?” —— “Fine.
Thank you” Z{iL. Unit IITT “——is a Japanese boy (girl).”
TLTINDEMBD “Is —— a Japanese boy (girl) ?” D,
Unit IIT “What’s your name ?” —— “My name is —.” £7-

N CEREEL D - 72 “What’s your English name ?” * 3 &z
BREALTWDTH 3,

BEDOHLWYPHLONAELHEATHL D3, BRANEEDHE
B2FRORRELBRCLFERE, RO2EHCHBELTVRELSTH

[¢]

(a) the structures are presented and studied as separate and
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distinct items, rather than as a coherent and integrated system
of vrelated parts; and (b) the arbitrary sequence of the
structures presented as separate items provides nothing of fthe
foundation for successive small steps of contrast through which

lo master each mnew part of a morve expanded pattern.®

BX 2 EL CERFERAFETRRTA20TIR R, AROKERT S
Y OSEMEERRTWS Hiz, C.C. Fries 23, FEEIZ L > TOFEUR
TEERSHEIBLTWLEIENILNLE, FLTIZZXAHD [WLHY
Bee ] ~NOREERRSILHTE 5,

L Lo P S BAERZRMEILTCEA =T 44 « VTNV T
Fu—F LD, BH»ORMIZITEGDMD AR, L FBED [LLH
s | 2FIALTWD LR B, 7ok 2 IBRAETHRERERICHARS
YR L D EETIID B8, BEOKRE - §1fF - B - —RVEHE - E
SHBAS, SEEEREZFOBEERICHA, HHEZRLP TV EER
DEETHZ2DT, FEENEMBL LTV, BHROBBOLLT 2 E
HLTWBZEIE, GDMBF Y 25V LDBEZRZETIAYI Y XL
DIFHLFE2EFOBBR2IBZI TVBE I 2R LTVES,
GDMTREBEOHIBER LNV BALEVE L O TS, FR
ZIFEEERDNLHASRWEES, ZhbHAIEHBALT, w5 R
B2, FEENBFEL THWREVLVOTRZVLDLEWVI REDRD, R
FDIEL ALY Loh AT IEENH L, ChEERHL. ZEEOHR
SEYHEL. ZERBORSELZHO T I LOLBEEHIDOTH S, Z
DEIZDOWTGDMO#EE TH 271113, FIEOBEII AT 2B L
T ETIRRL, FHEORSREEHTILTHS LT3,

FEHOHZBRP—FREECHENRTLE > TiE, EERZHIREE
FTH2, BEIBOLWTIEMORENZTNIELZVWIZE., EEOHER
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BEDRL B, COZERERR->TLRIELIVWESESTWEDT
v, fok RIEHHEEHOBAORIIZ. HHOEF LIzt L2 3
ARAREDPE TR R NERS 2V, ELLWXERRELTVS
B A BDER B ORSITBIC L 2w EES, ELWERS o1
CEITN N EL VBT A CRFBERES OB TH S, L5 DI,
ERPEHOFET L TE AR, BHOREEN CHIL TR XX E D7D
5. SSRHRTBLHERI A, DD [H2od] OTHL [0
HT | Bh8s, AREERCT50TH D,

F—=T4F VU HN T u—FHEREOREKSEPEAL TV S,
GDMEDEBEWRAITHDI D =T 4 AV H N7 Fa—Fi13
BgEE REIXCIRTILICED FB2EE N VBTELLEELI TS,

They [the pupils] must have a tremendous amount of practice
in using them [the English structures and words]. The pupils
must have so much practice in their use that can both
recognize them instantly as they occur in the stream of
speech, and also produce them automatically whenever a

communication situation demands their use.®

REHIG SEEERAPERK TE 3 L 512, “John’s a teacher (doctor)
(student).” @ & 5 7% [RRA] #E. “John’s a teacher.” —— “Is John
a teacher ?” w3 [#:#1] ¥, “John’s a teacher.” “John’s a
” “John’s a very nice teacher.” \Ww-o7: [BE] &%
BEDANSGNTVLE, ZOLIRELWAHRET 22 L CEEYE
BEREE, B XD EBEOSEEHLITRZI2 LI 0R,
—TAF VAN T Fu—FDEZFTHD, ZZTHBEICRZOD
E. ZhoDXBEENFHETHL LWL THB, 72k 2iE“John”

nice teacher.
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BEETH 2 LABICEERPEE THEILEFZHVBLENDTH LD
5. ZZWEFBED [2HVH I LEREVIV] ELIBRITET
»%, GDMOHHEZ X ZDEEERL. A—T 44 V¥ IN 770
—F% [AVLRE] LFTH5DTH5,
GDMTREBE I, A—F 44+ V¥HN 7 7a—FTOXHF
VLD LD CHRCHFYERDERINZO TR R, BEHICEL E
ININBHTEIREROLEEL, $RXBBASNIGEHICLEZD
YOEWPBEH @B THEET L L 5EMToNEDTHD, A —7T 4
A VUHN e T Fu—FLHKRT S L. GDMBFHEBOEHOBE
B ERRROTVE EVE S, ZOEIRLTFEEHEE> THS
THEEBEE2AELSE - TE T,
ADE I ERE D L FEHEFTHE
2. “That is a window.” “He (She) |
is there.” “They are at the O Q

window.” “He is with her at the
window.” “They are together.” &
WL DD EHETETH LI H
DX ERIELIEETCSZL%2GDM .
4
BEHLTWEDTH S,

I

GDMiZA—F 44« VoH 7 7a—F L DOHBRICB W THEEX
N3 LI FEZEDLHBEEIRD ANL) ELTWERERETDH S,
L L ZOERECBOTEEERED (O] BEDLI RN 2FH2HD
FEZIOSNTWBEDEA S, ZOZEZHLNIZTHHDICGDMLE
FFaSN e T Ta—FLOMBETIILLT S, 7Fa2F7NT7
O—FRFEESRICH > TV EEXOV~L (1) KOV LEERE
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XefFoX—3 bbb (i+1)—2RKEXFFHFCH»r3 L
ID, FEELE ISR 2E/T 20 AKBMLEAFTCE2SELYE
(acquire) T 5 ENTEBLEEZ T WD, > TGDMRA—F 4
FeDrHnwe77u—F LR8I output &V input ZEHEL T3
Tk B,

2S5 TGDMOBHIZRE TR XS CHXBOEADFRELT
FEbhd, IXBETL»EZRVEIIBEERRL, ZOXDOERKRE
BHTEZ 5D THD, XOEBEZELE THEEXERMLLD T34
R, ATHZRBEICR 2, 72& 2 IEBHED “l1 will put my hat on
the table” ZHIC L 3 &, REFEOXEFET 2HRLZ I D & S %28
fE2fEbwvw L, 72 “I am putting my hat on the table.” D%
BEH HFE2OoKD LMY B2 2L 3HELZWLY BHEHE L TR
ZEORL. M4 XS5 ICEEZACKR, T0MOERRIREN S,
BEHICE DV FREORBENREL I, FFaFN -7 uo—F
LIRDTW5E, FRICHHIERE T v « 22 (here and now)] i
MOTeNEZSBMYAND Z e, RELHBEILIDICKRY R L
THHELTWS, 72& 21 “hair” “brown” “long” “short” 2 ¥ D&
BHBOEKREPHS LI LB T, 1 ADOFETFE 2 ED “What is your
name ?” LRV, ZOEPEFL “Barbara” tEzniE. 7 AL

o«

“Class, look at Barbara.” “She has long, brown hair.” “Her
hair is long and brown.” “Her hair is not short, it is long.”
I ELBRENFKE T 5%, S.D.Krashen i3, 2hsDxiz, EEHED
8D R CERETIITEEIRETH L L0,
TFadn77a—-FTR, FEERZ, BCERBLLEBRZIILD,
SNt OBHRL—BARC 2T A N RRBIEL T, [ + 1 2 HEE

TENEROTWBEIREENTWS,

How can we understand language that contains structures that
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we have not yet acquired ? The answer to this apparent
paradox is that we use more than our linguistic competence
to help us understand. We also use context, our knowledge
of the world, our extra-linguistic information to help us

understand language directed at us.’

. GDM»B 1O ABMBBRHEE R > 5H 2R L. BFEOMHL
RO OANICE TATALL 2V E RO EHFETE RV ET LD L
~iE, lESE-T w3, HEDARCEELBHERT &l k-
T, FEEWSEBLUNOEBE2FE LV OHHEERTL20TH S, %
7ZEARE IR S E, GDMD X 5 Wi %2 XOEIFRED CRES ¥
R TYH, XIZHEEAEEZEEZ O TV S,

IR ESWCGDMOEHIIXDERICEBEL THha720. [FIH
EXHF - REEEEEPLIIL T, Z2OXEEELZITNIEE 220
X 51z situation [3BHE] DA ZRZICEILZIFTHL Uz itk
5, THREEEH LD Ay bu— L3N EWE I RBEOFEVLHIX
2rLohb ik s, AINEBHEORLAFDOEVH L LT [make-
believe &l | & [fE L 8ML] 2217 THHE L T 3, make-believe # &
WIDIE, AKX TWLE Db DIk > THRAETEO X 2 FHAEI
Eb¥LIIRFETHD, ChHIEREFELEVEVI RALH S,
fEgBbe v Dk, e 2 [BERICT] LHEEREL T, £
CTRBEREIZTHAIRHEFETHHDTHS, THOFERTELT
Wix [ SCBY & BEEE D AT control T& 72\y, L7245 T systematic 213
BMEBIONEFI SRV IBLE VWS T L 2BITTw3, GDMIEHHE
HOBAEZBECL2WwE, FHEIRILSHELZBRTERVLEE
ZATWBDTH5,

I, FFaFn e« 770 —F I XRIDEE L Wo -8 8IHE
DIECERZELZ Y,
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... the best input should not even attempt to deliberately aim
at 1 +1. We are all familiar with syllabi that try to
deliberately cover ¢ + 1. There is a “structure of the day”,
and usually both teacher and student feel that the aim of the
lesson is to teach or practice a specific grammatical item or
structure. Once this structure is “mastered”’, the syllabus
proceeds to the next one. This part of the input hypothesis
implies that such a deliberate attempt to provide 7 + 1 is not

necessary.'®

ZZTEEBCE > TRIIILD % D 2 5EE L BEICHE > THITHSLENRS
NT»5, FIZIE [T L 2GEHE] w5 BEITOFHIE (YY) 0
FEA [THIE ] [T ORER 2 E TSN TW3Y, 2hidGDM
o [fE2BE] E L TRDANZ D TH B, $/cFF a0 7
7u—F T, FEEPBEREDOE > T3 XOREDERLSEE T X
NIFFENTEIwEZINRTWSE, ZDZ Eid. S.D.Krashen ®“It is not
necessary to check whether every sentence is understood, nor
is it necessary that every sentence be understood.”'8& 5 SIE
KHRDLNTHEN, ZHIEGDMBEREDE ) T T RTHEHES
H5ZEERDTVREIDIIEND L, 2R EPLEHETDH %,
GDMTRFHDOLEEE T 2RI FOXTHRITNIEE Z 2 WIBH
BESGNLDTHE0o, BHIK IV FEZ 2 tBbosrUbkvon
T, $2LGHAODERREZBUTEERZ 2O FREEHE VI Z
LiCE b, ZO%GE, HENBXOEREEDLLTW2DT, ZLifick
DRFVBERNCEZ 5D LD Z e,
GDMTREFEDE I N EFEHEEMRVET LI O I i3kl #
HEBZMEZ 0L 2RDZ2BHESBEZ 6N TVE L), bk 2,
BREPRRELELEF RS BOBRELEFCRF > TWIDOERT,
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#BHEHH “That is your pencil.” “Those are your pencils.”
“That is a red (black) pencil.” “The red (black) pencil is in

” &«

your hand.” “You have two pencils in your hands.” “One pencil
is red.” “The other pencil is black.” F:FEF T2, [EEDH
FRILTEE., T2bb, EX 5> TLE, L, ZhoiGDM
DERENRHEEEEH D2 BTV 5,

LpLZITW) [E252k] tBHRT2FYTALNREON %
FoTEZDEHFETILROT, [ HRANZER] L IFHRENERFE L
WS LIk E, INRBEEDIIa=r—yarIEERRICTS
HbOTH5B, LW»IDIE,

2=y —varyDOFREIX, FBHLEIEEFLPBHWI W EEE
IBLEIOFEERDTH>T. TOEZRRMT 27O OFERRY
XEIE, EREEBONTRL S E A T BEREMHES, HD T 3
2= — ¥ g VIR R D 2 20

HoETHb, [BOFHEETH5GDMOEEBEENIZ. ROWHEUCR S
NBEXI%, =T 44« YsHe 7 Fa—F T,

A-LERIBEOXEMNELLAVSNTW S E D MITRAKDME
DRIV DT, FFTHRRIVEVIVLAHS THEIRRRI® S &2,
HBLFLHEEFERLZITREZZEB5ZEEFEDORD EDET S L
WH,EENII 22—y arBEOoIROBHEROTNSE 2

GDMTi., ELFLHEFRIRBELEI Lo, HENREKRTO
22T —varOFEENREIZENTVLERNY,

FFaTNe T Fu—FTIX, B2EBTHRETHNE. +92ED
input DERICBARIZ D EEZoNTWE, ZLTIDHNDL T
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E—E DR 9> B D T, FERECHRROBE 2D TWE, Zhid
%1H#BEE@%%?%%%GDM&Giiﬂﬁﬂ’ﬂf“%ébf\ [Bl]% LD AN
CRLGDMTIRIDZ ENFRRDTH B, FF 2T« 7 Fu—F
BRiEEd. SEICLIA v —YDR D LV ELARBL VWL
O, IIa=T—varORGERLLTVS, REENEICESS
E<eD, BlEFRTOIGERHIP 1EBELTCORELTID TS,
DB T, 9 “Stand up.” “Raise your right hand” &3
BIREDHE N LEECRKIGT 2, RWT “Are you hungry ?” iz
KL “Yes” “No.” ) 1ETE 2 2, X2 2~3BB X3 InETIE
“paper on table” ® “me no go” KL LWIFEXLIL . BIKENIC
FREM LK ORI E TEATWIZ L LTWw 3,
FTFaFNeTTu—FE A —F4F - VU HL e 7 Fu—F =
RERHERICE IO TOB RN E IR, ZORASHE ELTWE, F
FTaZne77a—FDLIRFHOE 1 SEYE LI BEGE Y
ThiE, RREROBREC 2> T, TNRBEY, FERORS I
ML, WEDRV IOV TIREIET 225, RO b8 ICOnTId &
BERIEZ LW b bbhd, 22213, BECES L LT
52 T3 Ffts “Her curl my hair” L5788, BT
ELZVDI, KEHIZT 4 X=—D@BENT L ETHBINWLEE. 7
53 “Walt Disney comes on on Tuesday.” &Sz if. fEI3 - h
2allET 5%, CABERDOERL I I 2= —3 g VDB DTH D,
R SEOBBE 2 I FHRICEL LT TL 30 TS . FREDA
BUIEEDETHLOEOHTEETES L5 0HET, - T TOF
AL OAFCEEEAT CHEY, XEEPBICER LAV TH TS, 3
E1:7—93V%ﬁbf%ﬁﬁ%%%ﬁﬁ%@ﬁ%V%%?%@T%
%o BEEATREL input BHLET B FF 2T 07 Fu—Fi3 2 ==
BRCHET2ZEEOBEHERD TV 2,
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The first way is language acquisition, a Pprocess similar, if
not identical, to the way children develop ability in their first
language. Language acquisition is a subconscious process;
language acquirers are not usually aware of the fact that they
are acquiring language, but are only aware of the fact that
they are using the language for communication. The result
of language acquisition, acquired competence, is also

subconscious.??

SFD. BRI o125 TXEERZ oW TH, BEAIREZX
PEVTWVS S BI, BERDS BICXOHAPERTE5/18b5 L
w3 Zrick s, ZHZLGDMIiE, Bk grading 2 b5 EE
PSEOYBMNTERVEEZ TS ET, SHEEBENIBD TR
b)o)‘?%%o.

THIRGDMMBF Y 27 bLEERBALIATICL I 2032 5,
Fyoay ) b LEETIE. HEBEORRE. K2 2 AOMEE U TR
270 WELTCIERARD T B EVI AR, BEroMILTRENT
Wiz, D20, AKATHZIERAVATHSI &, ZORBOHT
FEBRRDOTH S, £ 2ATGDMOBFHEIZ, BAXEERRAL TS
DTHEHS, BERCHBLTLEOTH S, FICETT IHHOFA
Tk, FRFROBENEV I (B L IBEs» TONRRERCDS
S5, b LEEEEZ 4 DCXALTWEEREEGDMTHA LS ET1
3. A ODEENNEEND 2 EXRb, DEN Y 20 MLEER,
G DM EWRBICHARAAREDTH S, HAEZED X S AET 201
S > TRR D, fok 2 IEHEED “water” 2 BRFTIRIA] LTH]
AT TVWEONZEO—FITHS, ZOEIGDMIERLTEY.IE
B Wb pto Tz word BSIRBSRANELEAERSNS L&, i

S LS RWEERELLVBWAD T 2ERRFERE RS L,
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FIEXIC DOV T b [HEZED sentence structure i 7N ZFHEE > T
WL, P ERERERFIWTWE, 23V EEEIZLZhEL > T
B5LEZTHEID, FF 2N 7 Fu—F235RBLTW2 L3 LS

REREENIRDONZ VD THY Ekﬁﬁlﬁ@ﬁi#%g&én
LDTH2.ZLCEISENE2EELEBT BOBEEL 2720,
HR2EHRAEISEEHEOT A AILENHD L WIEZHHTL 3
DTH 5,

B EVIKRRDZ L VIEZIF, A —F 4 AV oH N7 Fo—
FHEoTwi, EHRBRLIBTERK 20,5, HE2EEL+VET
20 iF. BIEFLREL>LBEL2HBEIL2FhER o0, 7
CTHIEHEVE2 EEEBOEEIC L L2 n, B1 ==y
R2EREEMNIL - WBLTEBET 20D TH2, GDMTIRESZMICH
MT20TREZL. CLAEIZE LMD 2220 ESCLTWEDT
[H « THEB] LI EARR Y, L Lk STEEREIC “Languages
could differ from each other unpredictably and without limit.”2

EVSIZEERDTWEDTH B,

BLRZGDMBED LI BEENE2E2EEDFBEECED TV B D
EEOTCEN, BIET, GDMOA—F 44« U HN e 7 Fa—F
fH 2@, GCDMAEETE ERRTEON RS I L 2 BB L i}
RTounnZ 2R L. GDMTIRIZLHTENRR2BOBE L2/ L
THEINTEY, $LBEPSFIEBIENIER R b L XEBED
HEVBRINTVREIDTHD, ZOBROERNEDZEDLEBEES T
DTHDEILRXZDRBDEVIERICERLIZELT, BEINETIRGDM
EFFadneT77ao—FeR2HKLT, GDMBATHWTHL I L%
AR L7, CHIZBEIXICHBL T3 2 e, EAESEEICHED
HNTWVE LR, BHENERESHIXEHBEYTHY, 23 2=~ —v 3
YTRBRVWIEFIRON TS, ZRBLEXHRLERE WS G
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DM:A—F 44 YA N 77u—FLOHEBALAEROHLEZDOT
b5,

PLEp#EENSbL»S 2 EiE. GDMBA—FT 44 « VAN 77
O—F LHEL T, BRER LW A TEEEOLIMEREELED TV D
bDD, FF a7 Fa—FEHELTHD L. IOLRIERICE
SEVWERNEIESEINTHREVNENS ZETHS, £LTIDIERG
DM#»Z Y 2N bLEZERFIBALEARCKDES, 7 ad v bbb
HPERBFTECOOTOHEBRTH-> T, SBRENCOVTOERTRE
KW, ZORHIZGDMBEA—FT 44« VY F N T —F LR
HAIT 2 ICBESRPHTDTH S,

GDMi3. SEHEHENZOEBR L TAHRICL>TED LI ITHHA
SFoNBDONEVI ZLE2RTHITHS, KRTIRY EF/A—7 4

F e VAN e TFO—FRITHERLEFL. £ELTFFaINV 7
7u—FIFERIRIC, FOERWBILEBEL TV, ZhoOHERE
Y ZQEROBRICOVTHEIELS EELED T RITHKRENZ &
PEZzTEREBDLNEY, ZHZRHOBSICOTEILIZT 5,

x
Z O/ B AR RESUEESE12EAS (1990, 6. 5) TOFERIME:
BEEXBLIEDTH 2,
(1) FTRER - UK-FHIIE, Revised Teachers’ Handbook for English
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